Definition of Teaching and Writing

Teaching: the action of a person who teaches; the profession of a teacher, teaching is imparting knowledge or skill
Writing: the activity or work of writing books, poems, stories, etc. the way that you use written words to express your ideas or opinions; books, poems, essays, letters, etc
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 GENERAL PRINCIPLES FOR TEACHING WRITING
1)      APPROACHES TO TEACHING WRITING:

Attempts to teach writing – since the time when students were merely given a topic of some kind and asked to produce a “composition” without further help – have usually focused on some particular problematical aspect of the writing situation. Some key approaches are examined below.

a)      FOCUS ON ACCURACY:

Mistakes show up in written work and not unnaturally come to be regarded as a major problem. It was assumed that students made mistakes because they were allowed to write what they wanted, and accuracy-oriented approaches have therefore stressed the importance of control in order to eliminate them from written work. Students are taught how to write and combine various sentence types and manipulation exercises like the one below are used to give them the experience of writing connected sentences.

 

 

A (1) man(2) walked (3) down the street. A (4) girl (5) was waiting for him outside a (6) shop. As he approached, she smiled (7) and said,
“hello, how are you?”
1)      tall young well-dressed
2)      with a beard, in a black hat, with sunglasses
3)      rapidly,hurriedly, impatiently
4)      pretty, fair-haired, dark-skinned
5)      in high-heeled shoes, with an umbrella, in a pink hat
6)      chemist’s, grocer’s bicycle
plesantly, attractively, in a friend manner
 

Gradually the amount of control is reduced and the students are asked to exercise meaningful choice (in the example above they do not have to think and they cannot make mistakes). At still later stage, they may be given a good deal of guidance with language content, but allowed some opportunities for self expressions.

This controlled-to-free approach emphasizes step-by-step learning and formal correctness. Many such schemes were carefully thought out and although no longer fashionable, they produced many useful ideas on how to guide writing.

B) FOCUS ON FLUENCY:
this approach encourages students to write as much as possible and as quickly as possible – without worrying about making mistakes. The important thing is to get one’s ideas down to paper. In this way the students think that they really writing, not merely doing exercises of some kind; they write what they want to write and consequently writing is an enjoyable experience.

This approach draws attention to certain points we need to keep in mind. Many students write badly because they do not write enough and for the same reason they feel inhabited when they pick up a pen. Most of us write less well if we are obliged to write about something. A fluency approach, perhaps channeled into something like keeping a diary, can be useful antidote.

C) FOCUS ON TEXT:

This approach stresses the importance of the paragraph as the basic unit of written expression and is therefore mainly concerned to teach students hoe to construct and organize paragraphs. It uses a variety of techniques, singly and in combination, such as

-         Forming paragraphs from jumbled sentences.

-         Written parallel paragraphs;

-         Developing paragraphs from topic sentences (with or without cues.)

 

This approach identifies and tries to overcome one of the central problems in writing; getting students to express themselves effectively at a level beyond the sentence.

 

D) FOCUS ON PURPOSE:

In real life we normally have a reason for writing and we write to and for somebody. These factors which have often been neglected in teaching and practicing writing. Yet it is easy to devise situations, which allow students to write purposefully: for example, they can write to another in the classroom or use writing in role-play situations.

Although this approach does not solve specific problems which students have when handling the written language, it does motivate them to write and shows how writing is a form of communication.

The role of guidance:
The fundamental principle of guiding students in various ways towards a mastery of writing skills, and sometimes controlling what they write, is not one we can lightly dismiss, even if the principle has to some extent been misapplied (for example, in trying to eliminate the mistakes.). rather we should consider mare carefully what kind of guidance we should give them, particularly in relation to the various problems they have when writing.

On a linguistic level, since our aim is to develop, their ability to write a text, one way of helping the students is by using the texts as our basic format for practice, even in the early stages. While this does not rule out some sort of sentence practice, which may be necessary for the mastery of certain types of complex and compound sentence structure, best practiced through writing because they most commonly used in writing, we do not need to build into the writing program a step-by-step approach which will take the learners in easy stages from sentence practice to the production of text. With the text as our basic format for practice, we can teach within its framework all the other rhetorical devices-logical, grammatical, and lexical- which the learners need to master.

By using texts (letters and reports, for example – even dialogues in early stages) as our basic practice format, rather than some other unit such as the sentence or even paragraph, we can make writing activities much more meaningful for the students and thereby increase their motivation to write well. The text provides a setting within which they can practice for example sentence completion, sentence combination, paragraph construction, etc. in relation to longer stretches of discourse. In this way they can see not only why they are writing but also write in a manner appropriate to the communicative goal of the text.

In order to make writing more meaningful, we can integrate it effectively with other classroom activities involving not only reading but also speaking and listening f.eg. we see an advertisement for a job which involves “reading”. We talk about it and perhaps phone up about it, which involves speaking and listening. We then decide to apply for the job – which involves reading. Consequently we can use writing in the lesson as we normally do in our daily life.

We need a whole range of techniques, each appropriate to specific goals and needs. Variety is important. This is essential for the sake of interest: the learners get bored if they are constantly asked to perform the same type of task. But another significant factor is that certain techniques are effective for developing particular writing skills. For example, texts (read or heard) provide the right sort of context for note taking: they not only read expected. Visual material, on the other hand, properly used provides a more open-ended framework for writing activities of different kinds at different levels, but it is less suited for elementary writing activities than is often assumed. Particular kinds of visual material, such as diagrams and tables, are valuable for developing organizational skills. Clearly then our approach should be as eclectic as possible, using those forms of guidance which are appropriate to different kinds of different levels of attainment.

Imply tight control over what the learners write. If, for example, we accept that errors in speech are not only inevitable but are also a natural part of learning a language, then we should accept that they will occur, and to some extend should be allowed to occur, in writing too. Unless the learners are given opportunities to write what they want to write, they will never learn this skill. As in speech when we provide opportunities for free expression, errors will occur, but this is a situation, which we must accept. Perhaps it is largely our attitude towards these errors that is wrong: because they occur in writing, we feel that they must be corrected, whereas in speech, perhaps because it is more transient, we are inclined to be more tolerant.

This is far from suggesting that free expression is the solution to learning to write: on the contrary, the learners need guidance, as they do with oral work. They must be encouraged to look critically at what they write and taught to draft, correct and rewrite. But since no approach to teaching writing has yet been devised which will take them smoothly from writing under control to free expression, it seems reasonable to provide some opportunities for writing freely, even in the early stages. This will not only enable us to see whether the students are making any real process; it will also ensure that they become learners rather than leaners.

The needs of the learners:
a)      teach the learners how to write: since the spoken and the written forms of language are not the same and since writing is a different way of communication from speech, it follows that writing that writing skills require special teaching.

b)      Provide adequate and relevant experience of written language: writing has to be preceded and accompanied by wide exposure dialogues in their textbooks and narrative prose in their readers, they cannot be expected to produce other varieties of the written language appropriate, for example to letters or reports.

c)      Show the learners how the written language functions as a system of a communication: exposure to the written form of the language by itself it is not sufficient. The learners also have to be made aware of how we communicate through the written medium and how this differs from speech. In particular they need to be shown that any piece of writing, whether or not it is addressed to a specific reader, has a communicative purpose. They need to understand how the resources of the written language are used to fulfill this purpose, by establishing and maintaining contact withj the reader in order to get one’s message across.

d)      Teach the learners how to write texts: writing involves the ability to organize sentences to a coherent whole or text.

e)      Teach the learners how to write different kinds of texts: it is not enough to try to r-teach them a kind of neutral general-purpose form of written expression. They have to some extend at least to be able to select an appropriate style, formal or informal, depending on what they are writing about and whom they are addressing, and to able to present this to the reader in an appropriate form. Many of the difficulties, which the learners have in this area, arise because of the nature of the writing tasks. Also this kind of task does not encourage them to think of writing as communication. Likewise it might be noted, our goal should not be to teach different kinds of writing. But rather to see that these are practiced within the wider context of a text.

f)       Make writing tasks relevant and realistic: all too often writing tasks lack reality for the learners because they do not give them the feeling that they are writing to or for somebody. They are done solely as a form of exercise for the benefit of the teacher, who reacts to them more like judge than a genuine reader. The use of the text as the basic format for the practice is only part of the solution. We must also attempt to identify those forms of writing which are most likely to relevant to the learners’ needs, such as various types of personal communication and institutional communication and to establish classroom contexts for practicing them. This does not rule out the possibility of other kinds of writing, provided the motivation for this kind of work can be established.

g)      Integrate writing with other skills: writing tends to be the “cinderella” of the four skills and is often relegated to the end of the teaching unit and used mainly for framework. This is unlikely to make the learners want to write. Where possible, we should introduce writing activities that lead naturally onto or from the use of other skills, so that learners see writing as a real activity.

h)      Use a variety of techniques and practice formats: this is important because the learners get bored with the same type of activity. Also some techniques and formats are appropriate to certain levels. For example letter writing is especially suitable for use in the early stages because it permits the learners to make some use of the spoken forms of the language within a new framework. We must also recognize that, in terms of developing writing skills, we cannot make sure how effective any single technique is.

i)        Provide appropriate support: it has been argued that guidance should be tempered with opportunities for free expression. We should remember that writing tasks are generally imposed that the learners may not have either the relevant ideas, when this involves some contribution on their part, or be sufficiently stimulated by the tasks to think of them. The problem is further compounded by their having to work on their own. Clearly there are many solutions to this problem and they need to be explored in a flexible way. In particular, the use of techniques and procedures which have proved valuable for the oral work need to be examined within the context of the writing program. There seems no reason why, in the classroom at least, writing need be a solitary activity.

j)        Be sympathetic: with the help of a program which takes the learners’ problems into account, we can hope to make writing a more rewarding activity for them, both in terms of attainment and satisfaction. But we need surrender our role as “judges”, except when writing is being tested or examined, and view what the learners write as attempts, however, inadequate, to communicate. There is always a great temptation, perhaps a natural inclination, to concentrate on what is wrong in a piece of writing, mainly because, it is there for us to read and reread. But we are to be truly readers rather than judges, we should perhaps look not so much at what the learners have failed to achieve but rather at what they have actually succeeded in doing.

Source:
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3. Principles for teaching writing

The following are a few principles that every teacher should consider while planning a course, whether it is a writing course, or a course in which

writing will play a part. These principles can (and should) be adapted to the

many different learning situations.

1. Understand your students’ reasons for writing.

The greatest dissatisfaction with writing instruction comes when the

teacher’s goals do not match the student’s, or when the teacher’s goals do not

match those of the school or institution in which the student works. It is

important to understand both and to convey goals to students in ways that

make sense to them. Are the students required to take other courses? If so,

which ones? Will those courses require writing? If so, what kind of writing? 

This is not to say that your course should only be in service to other courses. However, if your curriculum includes a lot of personal writing, and the students’ other courses do not, what is your justification for including this kind of

writing? What benefit do you think it has? How do the skills learned in personal writing apply to other types of writing? Answering these questions will

help you to find a focus for the writing that is to be done in your class.

2. Provide many opportunities for students to write.

Writing almost always improves with practice. Evaluate your lesson plans:

how much time is spent reading or talking about writing, and how much is

spent actually writing? My students groan when they see how much writing is

required, but I draw an analogy for them: Since writing is in part a physical

activity, it is like other physical activities—it requires practice, and lots of it. If

someone wanted to become an excellent basketball player, would she read

and discuss basketball, or would she go out and shoot some baskets? Just as

basketball players play basketball, writers write. However, you can lower thestakes. Not every piece of writing needs to be corrected or graded. You don’t

keep score when you’re practicing free throws, so teachers shouldn’t grade

“practice writing.” When practice writing sessions are integrated regularly into

your syllabus, students will become more comfortable with the act of writing. 

Practice writing should provide students with different types of writing as

well. Short responses to a reading, journal entries, letter writing, summaries,

poetry, or any type of writing you find useful in your class should be practiced in class.

3. Make feedback helpful and meaningful.

Students crave feedback on their writing, yet it doesn’t always have the

intended effect. If you write comments on students’ papers, make sure they

understand the vocabulary or symbols you use. Take time to discuss them in

class. Be cautious about the tone of your comments. The margins of a paper

are small and can force you into short comments. When writing short comments, we tend to leave out the words that soften our message. While you

may think, “I’m not sure I understand your point here,” the limited space

may cause you to write simply, “UNCLEAR” or just “?”. Students can see

comments such as these as unkind and unhelpful. Feedback need not always

be written in the margins. You can experiment with different forms: individual conferences, taped responses, typed summary responses, and so forth. 

Finally, feedback should not entail “correcting” a student’s writing. In

order to foster independent writers, you can provide summary comments

that instruct students to look for problems and correct them on their own. So,

instead of adding an –s to the end of every first person present tense verb, a

comment at the end might say, “There are several verbs that are missing an -s at

the end. Try to locate and correct these verbs in the next version of this paper.

4. Clarify for yourself, and for your students, how their

writing will be evaluated.

Students often feel that the evaluation of their writing is completely subjective. Teachers often hear, “I just don’t understand what you want.” One

way to combat that feeling is to first develop a statement for yourself about

what is valued in student writing, either in your classroom or in your institution as a whole. Some questions you might ask are:

1. On a scale of 1–10, how important is creativity, or originality of ideas?

2. On a scale of 1–10, how important is following a particular written format (such as a research report, book report, letter, etc.)?

3. On a scale of 1–10, how important is grammatical accuracy?

4. On a scale of 1–10, how important is it that the assignment include

recently taught material? 

5. On a scale of 1–10, how important is accuracy in spelling and punctuation? 

Answering these (and other questions that are relevant to your situation)

will help you to develop a rubric, a kind of scoring grid that elaborates the

elements of writing that are to be evaluated. This rubric should outline the

weight of grammar and mechanics in relationship to content and ideas, as

well as other features of writing that you find important. 

How to Teach a Perfect Writing Lesson
In an ESL classroom, the emphasis should be and often is on speaking because being able to communicate is the goal of learning another language. On the other hand, the ability to listen, read, and write in English is significant as well. Lesson plans should include all these English acquisition methods as much as possible even while focusing on one in particular.

Here is an example of how you might conduct an effective writing lesson.
How To Proceed With Teaching A Writing Lesson
· 1

Warm up 
Students will be spending a significant amount of time sitting at their desks working quietly for this lesson so, especially if you teach children, it is a good idea to get them moving and speaking during the beginning portion of your class. You can play Crisscross to get them out of their seats but perhaps a short interview activity based on the lesson’s theme or as a review of the previous lesson would be better. This way, students can maximize the amount of time they spend speaking and moved around the classroom interacting with other students.

· 2

Introduce 
Start out by asking students to say what they know about the lesson’s topic, for examplehoroscopes, to get some related vocabulary on the board. When they have run out of things they already know, introduce any additional material and do some pronunciation practice of the new words they will be using in the lesson. For some vocabulary ask students to give you a synonym or use it in a sentence. This is a good way of seeinghow familiar students are with certain words or how comfortable they are using them. While it is important to focus on the target language you prepared, be sure to include some of the material students contributed in these exercises as well.

· 3

Practice 
At this point you should introduce some key structures. A couple sample questions and answers will give students an idea of how to use these. Before giving an explanation, ask students to translate or explain the examples to you in order to see if they can guess the meaning without being told. Before having students practice this material independently, do some choral repetition for pronunciation practice.

· 4

Practice More
At this point students should think of their own answers to the questions following the structure of the example sentences. They can do this by interviewing one another. Allow students to interview several students as the answers will vary from person to person. Students could also write their answers on a worksheet and then share their answers with one another. This will make them a little more confident when talking with their peers because their answers have already been composed and written down. Hearing the answers that others have come up with, students may have more ideas and want to expand on their own answers so this kind of interaction can be quite beneficial. Before students move on to the significant writing portion of the lesson, ask them to share some of their responses aloud. This will give another opportunity for students to speak and share ideas while allowing you to clear up any remaining confusion.

· 5

Produce 
After all this preparation, students are finally able to begin writing. They have been given a topic, some useful vocabulary, and thought of some answers to related questions which will form the framework of their written work. Ask students to write a certain number of sentences related to the topic you’ve chosen. If students take longer than expected, the homework assignment can be to finish writing.

· 6

Review 
After making corrections and returning the writing assignments to students, have volunteers read their answers aloud. This way they will practice the corrected material and not reinforce mistakes. If you notice that students struggled with something in particular, do a short activity focused on that point before moving on to the next topic.

There are many other ways to focus on writing in the classroom.

You may not have particular structures that students need to use or even a very specific topic. Students could do writing assignments based on readings or with prompts like “Tell a story about when you were younger.” This example just shows one of the many ways you can give students the opportunity to improve their writing skills
